
Making choices
Introduction to Module 1

Ee

The processes of self-evaluation and target setting are central to the Entry to
Employment programme. Each learner needs to reflect on their existing
attributes and skills and to make decisions about the vocational route they
want to follow. This whole process can be daunting for learners who, for the
first time, are being asked to contribute to their own programme planning. 

This module breaks down this big task into smaller, more manageable steps
and provides some scaffolding for thinking and making decisions. The
activities in the module can be used to support the induction to Entry to
Employment and initial assessment process. It covers the following themes:

■ Where am I now? – This theme asks learners to consider their own
attributes, skills, preferences and the things that influence their lives.

■ Me as a learner – This theme asks learners to think about their own
learning preferences.

■ Making choices – It is important that learners feel well informed about
the options available before making choices; this theme helps learners to
investigate the vocational opportunities that are available to them.

■ Getting there – This theme is about making a personal plan and bringing
together the knowledge gained throughout the module.

Throughout the module, learners are asked to discuss issues in groups and
in one-to-one settings. Reading and writing skills are implicit within the
module and should be well supported by the teacher; however, they are not
the primary focus and should not interfere with the thinking process. The
language of self-assessment may be new to many learners and whilst
examples are given, teachers should spend time exploring and adding to
this vocabulary. 

Activities in the module will contribute to both the vocational strand of the
Entry to Employment programme and the personal and social development
of participants. It can provide additional information to add to the Entry to
Employment Passport.

The Word version of these Materials for Embedded Learning provides
opportunities to adapt and customise the material where appropriate.
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E2E – Module 1: Making choices

Theme Page reference Literacy Numeracy Key Skills

Where am I now? Ee 1:1–1:2 Rt/E3.2; Rw/E3.1; Ww/E3.2; C1.3
Wt/L1.4

Me as a learner Ee 1:3–1:5 Rt/E3.2; Rw/E3.1; Ww/E3.2 

Making choices Ee 1:6–1:7 Rt/L1.3; Rt/L1.4; Rt/L1.5; C1.2 
SLc/E3.4; Wt/E3.1

Getting there Ee 1:8–1:9 Ww/E3.2; Wt/E3.1



1:0Ee

Skills checklist
Entry to Employment is all about making choices and
decisions. You need to think about where you are now,
decide where you want to be and plan how you’re going to
get there. 

This module will help you to assess your own skills and
strengths, as well as pick out some of the barriers and areas
where you want to make changes. There are four themes:

● Where am I now? – First of all, you need to have a good
look at yourself and be positive about the strengths and
skills you already have. You should also think about the
things that influence you.

● Me as a learner – We all operate in different ways and it’s
worth thinking about how you learn best.

● Making choices – You can’t make decisions unless you
know about the choices. Have a good look at the
opportunities available and decide what will suit your
strengths and your learning style.

● Getting there – Make a plan and set some targets. Keep it real!

For this module you will need:

● honesty
● thinking skills
● some reading skills
● the ability to listen and speak to others
● a positive approach.

You will already have some of these skills. You can work on all the
rest with your teacher as you complete the activities.
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The things you learn in this
theme will help you make

choices and set key objectives.  



PAGES 1:1–1:2

Where am I now?

Ee

The purpose of this theme is to make learners
aware of their own strengths and abilities, and
also to flag up other preferences and influences
that impact on their learning and on career
choices. The main message for this theme is that
we are all different and that we can build on this
to learn new skills and adapt to new situations.
The emphasis must be on the need to keep
moving forward from where we are now. The
discussion around abilities and characteristics will
need to be handled with sensitivity: be aware of
the wide range of issues that may arise out of this
activity (e.g. many learners on Entry to
Employment programmes will have had negative
experiences/influencing factors; be careful not to
reinforce negative perceptions/labels).

This theme will contribute to the initial
assessment period of Entry to Employment. 

Whilst there are literacy and language skills
implicit in these tasks, these are not the primary
focus for the module. 

Materials 
What am I like? profiles from the Source material
(0:01)

Making decisions quiz and Making decisions quiz
– feedback from the Source material (0:02–0:03
and 0:04–0:05)

Audio equipment

Learning outcomes
1 To become aware of the different aspects of a

person that impact on their learning and
progression (focus page, Task page)

2 To explore the different concepts and language
around personal characteristics and learning
styles (focus page, Task page)

Introduction
■ The purpose of this part of the session is to flag

up different aspects that make up a person’s
character. Try to arrive at the headings (or
similar) on the focus page. Some discussions

may come up with additional or alternative
headings.

■ Use the ‘What am I like?’ profiles from the
Source material together with the audio clips.
Listen or read these. Ask learners to imagine
each person. What are they like? What are they
good at? What careers will be good for them?

■ Discuss the differences between these people
and pick out from the group discussion words
that describe ability, skills, personality traits,
influences and preferences. These can be
written randomly on the board/flipchart.

■ Flag up and discuss the difference between
abilities or characteristics (that you are born
with) and skills that you learn or acquire.
Identify the words written up that apply to
these. Start a separate sheet for Ability and Skill
and transfer any words already given onto
these sheets.

■ Ask learners to identify at least one skill they
have acquired and that they value. These may
seem like relatively small achievements, such as
being able to spell something correctly, cook a
snack for themselves, use a washing machine,
etc. but they must nevertheless be valued and
celebrated.

Focus page
■ Look at the headings and contents of the focus

page. Discuss each in turn and explore some of
the language used. Learners may be able to
contribute other words, including more
technical or colloquial words that may be used
to describe different aspects of individuals.

■ Discuss with learners the emotive power of
many of the words that we use to describe
people. For example, describing someone as
‘tidy’ may be viewed in different ways by
different people.

■ Continue by discussing each of the headings. 
If possible, involve learners by asking them to
write up their own suggestions or appointing
scribes. Create a list of words and phrases (or
drawings) that can be used for each. Make sure
these are as comprehensive as possible and
include skills and abilities that they may not
see as valued in educational terms. Most

1
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■ Refer learners to the words already listed but
emphasise that spelling is not a key issue here.

If the learner has difficulty
■ Learners may find the reading difficult and can

be supported through paired reading. The
purpose of the quiz is not to test reading but to
encourage thought and stimulate discussion.
Some of the conversational language used in
the feedback may need unravelling for ESOL
learners.

■ For many learners this will be a daunting
prospect. It is often easier to think about the
negative aspects of your ability and skills.
Learners will need prompting and reminding
about what they are good at and what they can
do.

■ Writing may be a barrier for many learners and
some words may be unfamiliar to them. Refer
them to the list made as a group and add more
as prompts for learners to copy.

Extension
■ Ask learners to make up some questions of

their own relating to decision making or
personality traits.

■ Ask learners to use a digital camera to take
pictures to add to the page – they can stick
them over the drawn graphics. These should
show different aspects of each learner.

■ Give another blank task page to each learner.
Ask learners to do the same activity for another
member of the group. Compare answers.

Theme assessment
Learners can begin to build a personal profile
from the completed task page – emphasise
strengths as if completing a CV. Give headings as
appropriate and support learners with writing
skills. This is probably best completed on a
computer. 
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1:1–1:2 Where am I now?

learners will have skills and abilities that have
not been acknowledged in the past, but that
have applications for work or everyday life.

■ Be aware of the needs of ESOL learners for
whom some of the language may be unfamiliar.
Learners with other cultural experiences will
have a considerable contribution to make to
the discussion, especially those who come from
more traditional cultures with strong familial
influences. ESOL learners will benefit from
using a bilingual dictionary during these
activities.

Task 1 

Complete the quiz in the Source material

Think about and list own individual skills and
abilities
Rt/E3.2
Rw/E3.1
Ww/E3.2

■ Make sure each learner has a copy of the
Making decisions quiz from the Source
material.

■ The purpose of the quiz is to encourage
learners to think about their own
characteristics and preferences. Explain that it
is a multiple choice quiz with no correct or
incorrect answers. Encourage learners to be as
honest as possible and to choose the answer
that most applies to them (even if it not
absolutely accurate). Relate it to similar quizzes
in magazines, etc.

■ When learners have completed the quiz, go
through the feedback from the Source material
with them. Encourage them to give their own
solutions or responses to questions.

■ Remind learners of the headings on the page
and what each one means.

■ Emphasise the need to be honest about
themselves.

■ Discussion is good but encourage learners to
make up their own minds.

Curric. refs NOS Key Skills

Rt/E3.2 C1.3
Rw/E3.1
Ww/E3.2
Wt/L1.4
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Where am I now? Focus

Module 1 Making choices

Ability (characteristics)

We are all born with different strengths
and abilities. These are just building
blocks. Life experience will strengthen
or change these characteristics. 

People may describe themselves as 

Likes and dislikes

These are personal preferences. They will
have an impact on how you learn and
where you choose to work.

For example:

● Being outdoors/indoors
● Getting dirty
● Being alone/working in groups
● Tidy places/new places/busy places 
● Things staying the same/things changing
● Quiet/noise 
● Pressure/making my own decisions
● Having decisions made for me
● Time

Things that influence me

People – family, friends, mentors,
advisors, teachers 

Media – films, TV, radio, newspapers,
magazines, Internet, books

Religion …

Skills and knowledge

This is what you have learnt
through education and life
experience. Skills and
knowledge build on your
natural abilities. For example: 

● Driving
● Communication skills
● Facts and figures
● Reading and writing
● Riding a bicycle
● Number skills
● Using tools
● Computer skills
● Playing a musical

instrument
● Sports

There are many different things that contribute to your
personality and your skills – have a think about it.

What’s in
your genes?

Where does confidence
fit into all of this? 

Do we have it already? 
How does it grow?
How do we lose it?

Thinkers Doers Practical
Independent Team players
Sporty Positive Cautious

Thoughtful Creative Caring
Inquisitive Funny Imaginative

Patient Impulsive Assertive
Outgoing Inward looking
Strong Well coordinated
Clumsy Straightforward

Laid back Easy going Jumpy
Active Quiet Loud

Conformist

1
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Where am I now? Task

Think about your own abilities and skills. 

Abilities (characteristics) Skills and knowledge

Likes and dislikes Things that influence me?

Complete the ‘Making decisions’ quiz from the Source
material. Think about where you are now – your abilities
and skills. Fill in each box and get some photos in here! 

Be honest! Be positive!



PAGES 1:3–1:5

Me as a learner

Ee

This theme builds on the previous theme ‘Where
am I now?’ in which learners identified the things
that make them the person they are today. This
theme’s main message is about how they have
learned their skills and acquired their knowledge.
By becoming aware of how we learn, we can not
only work to our strengths and use these to
inform our career choices, but we can also begin
to make some changes and work at using other
strategies and approaches we may not have
thought of, to maximise our learning potential. 

The purpose of the theme is to raise awareness of
issues that may impact on learning, rather than to
label or compartmentalise learners.

Materials 
Me as a learner – feedback sheet from the Source
material (0:06)

CD/tape of music without voices and appropriate
audio equipment

Postcard-sized pieces of paper

Learning outcomes
1 To explore the concepts and the language

around learning preferences (focus page, Task 1) 

2 To become aware that although we have
preferences in the way we learn, our learning
potential is increased by embracing other
approaches and strategies (focus page, Task 1)

Introduction

■ Have some music playing quietly in the
background as learners get together and work.
For some learners music can be helpful to their
learning; for others it can be a distraction. This
will help in the later discussion about preferred
environments in which to work.

■ Ask learners to work in pairs. Give each pair 10
postcard-sized pieces of paper and ask them to
write down things they like to do or they know
other people like to do (e.g. dancing, clubbing,
going out with mates, reading magazines, etc.).

■ Draw three columns on the board and ask to
stick their cards up in the appropriate column.
(Without labelling the columns, make the first
one for activities that rely heavily on visual
skills, the second column for activities that rely
heavily on auditory skills and the third column
for activities that need hands-on/practical
skills.)

■ When all the cards have been sorted (some
activities will be repeated), label each column –
‘Look’, ‘Listen’, ‘Do’ – and discuss how many of
the things we do, and particularly the things
we choose to do, involve a lot of looking,
listening (and talking) or doing, and of course
sometimes all three.

■ Ask learners which of the three columns – with
the sort of activities they have in them – they
most identify with.

■ Turn the music off and ask who felt distracted
by it, who didn’t mind and who didn’t really
notice. Discuss with them that once again we
are all different in the way we like to learn –
some people like to work in a fairly quiet
environment, whilst others prefer a bit of noise
and bustle.

■ Ask who would have been just as happy doing
all 10 cards at the beginning on their own and
who liked working with a partner. Do you feel
like this all the time? (No/depends on what the
task is – a person who is able to adapt to the
needs of each task; yes, definitely – a person
who is independent and likes working on their
own. Replies may depend on a person’s level of
confidence.)

Focus page

■ Point out the box about Information input,
which discusses the different ways in which we
prefer to receive information, when given the
choice. These are sometimes called learning
preferences. Point out that as learners we have
been heavily influenced by our past learning
experiences. (For example, if we were taught 
at school by particular methods such as
discussing, listening and writing down, we are
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likely to think that those are the ways we are
supposed to learn. Note: as teachers we are 
also influenced by our previous learning
experiences and often teach using the methods
by which we were taught.)

■ Ask learners to get back into pairs and for two
minutes to think of any good learning
experience they can remember and what made
it good (e.g. successful outcome, felt confident,
good teacher, felt involved, praised, listened to,
something I needed, I seemed to be on the
same wavelength as the teacher, etc.) and to
share it with the other person.

■ Record these experiences on the board/flipchart
under a column with a face with an upturned
smile at the top of the column (learners will
probably need prompts about what made it a
good learning experience).

■ In pairs do the same with a bad learning
experience and record these thoughts in a
second column on the board/flipchart headed
with a face with a down-turned mouth. Discuss
the differences between the good and bad
experiences, in particular drawing out that you
learn best when something is relevant and has
tapped into the way you learn.

■ Ask learners if any of them had wondered what
they were doing at the beginning of the session
and why the music was on, etc. Ask if anyone
was happy to accept that all would be revealed
eventually and just settled to the task without
many other thoughts. 

■ Point out that the way we go about our
learning and things in general may differ, but
we probably all get there in the end.

■ With all these thoughts about learning and
individual preferences, stress that we might use
our strengths but should also try to learn
something from the way other people go about
things and try other methods sometimes. (The
Feedback sheet in the Source material will give
this message.)

Curric. refs NOS Key Skills

Rt/E3.2 N/A
Rw/E3.1
Ww/E3.2

Task 1 

Make choices about preferred learning styles and
record and analyse the results
Rt/E3.2
Rw/E3.1
Ww/E3.2

■ The purpose of this quiz is to encourage
learners to think about their own learning
styles and preferences.

■ Make sure learners each have a copy of the
quiz. Explain that it is a multiple-choice quiz
with no correct or incorrect answers. Tell
learners to be as honest as possible and to
choose the answer that most applies to them
(even if it not absolutely accurate). Relate it to
similar quizzes in magazines, etc. 

■ When learners have completed the quiz, go
through the Feedback from the Source material
with them. Many learners will have scores that
are quite even across all the types, showing
that they use a good range of strategies and
approaches to learning. Other learners may
come out very strongly as visual learners,
sequential learners, etc. Encourage these
learners to add to their learning strategies and
to try new approaches, not to think of
‘labelling’ themselves and restrict their learning
activities.

■ Stress that knowing ourselves a little better
helps us when we have to make choices in life.
It also alerts us to many of the other
possibilities that exist to help us learn more
effectively.

If the learner has difficulty
Learners may find the reading difficult and can be
supported through paired reading. The purpose of
the quiz is not to test reading but to encourage
thought and stimulate discussion. Some of the
conversational language used in the feedback may
need unravelling for ESOL learners.

Extension
Ask learners to complete the quiz for one of their
best friends in the group – based on what they
think they know about him or her – and then
compare their answers with their friend’s
completed quiz. Discuss how we think we know
someone’s likes and dislikes, but also sometimes
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people adapt their preferences to fit in with their
friends. If we find they are doing this, it shows 
that that the person is able to use a range of
approaches to learning to suit different situations,
which is a good thing!

Theme assessment
Ask learners to complete the Entry to Employment
Passport using the information from this quiz.

Module 1 Making choices
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Me as a learner
As an adult you can make choices about what you learn and
how you learn it. It helps to understand more about how you
learn best.

What you learn

You might be learning a
skill or learning facts
and figures. 

You do it best if it is:

✓ relevant
✓ interesting
✓ useful
✓ fun!

If it’s not any of these
things, then ask yourself
why you are learning it.

And what about the
learning environment? 

● You might like a quiet,
tidy environment. 

● You might like noise
and clutter.

● You may like learning
with others.

● You may like to get on
with it on your own.

● You may like working
to deadlines. 

● You may hate time
pressure.

Processing and problem solving

What your brain does with all this stuff is a bit of a mystery, but
you might recognise these people.

● This person likes to deal with one piece of information at a
time. They like lots of detail and can do things like filing and
organising things very well. They are usually tidy and on time. 

● This person likes to think about the big picture and is not so
bothered about details. They are happy to deal with
information in any order. They jump to conclusions and trust
their feelings.

Information input – how you get the information 

We all learn in different ways. Some of us learn best by listening,
some by watching and some by doing. Most of us use all three. 

We listen (talk to people, listen to teachers, discussions, radio, etc.)

We look (pictures, graphics, TV, video, 
demonstration)

We do (practical, hands-on activities, 
experiments)

Big chunk/small chunk

● Some of us like information in small 
chunks, step by step, a bit at a time.

● Some of us like it all at once – 
the big picture.

● Some of us like to have the 
big picture first and then the 
small chunks.

● What you’re learning about
makes a big difference.

● How you get the information 
will also make a difference.

● The environment you learn in
will also have an impact.

● How your brain deals with
information is really important.
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TaskMe as a learner

Task 1

Do this quiz to find out what kind of
learner you are.

1 Tick all the statements that apply to you.

Make choices about the way I learn.

I am creative and artistic.

I am good with numbers.

I am very
straightforward
and realistic.

I am a bit of a
dreamer.

I like to have the big picture first.

I learn best if information is given to
me in small chunks one step at a time.

V I remember things in pictures.

L I remember what people say. 

H I remember things by doing.

H I most enjoy active things like sports, games and dancing.

L I most enjoy music and talking to people.

V I most enjoy TV, films, computers and things with graphics.



Rt/E3.2; Rw/E3.1; Ww/E3.2
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Task

Make choices about the way I learn.

Symbol Score

V

L

H

I am usually on time.

I am not a good timekeeper – I am
late more often than I am on time.

I am good at guessing the right
thing to do.

I like to have all the information
before I can decide what to do.

H I am easily distracted by movement. 

L I am easily distracted by noise. I’m
better working in a quiet place.

V I am easily distracted by untidiness.

V I remember telephone numbers by seeing them in my head.

L I remember telephone numbers by saying them again and again in my head.

H I remember telephone numbers by knowing the pattern of numbers on the keypad.

I like to solve problems using
a step-by-step approach.

I often come up with the
right answer, but can’t work
out how I got there.

2 Count up your ticks for each symbol and write your
scores in the table.

3 Go to the ‘Me as a learner – feedback sheet’ in the Source
material for feedback about how you like to learn.
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PAGES 1:6–1:7

Making choices
It is important that learners make informed
decisions about their future careers and training.
A wealth of information is available in different
forms and it is important that learners are aware
of the sources and are able to access and use
them. The purpose of this theme is to alert
learners to different sources of information
available to them and to encourage them to get
the most from each source. It involves a lot of
personal research (supported by the teacher) and
may take several sessions to complete. Teachers
will need to help some learners to maintain focus
on one particular area of research. The results of
their research can be used for target setting and
review purposes. It is also expected that teachers
or personal advisors will support learners in
making career choices and in guiding them
towards appropriate training opportunities.

Materials 
Results of interactive questionnaire (Kudos or
similar)

Role-play cards for interview situations

Learning outcomes
1 To be aware of different sources of information

(focus page, task page) 

2 To establish some strategies for finding
information from different sources (focus page,
task page)

Introduction

Remind learners about the personal profiles they
completed in Theme 1 (‘Where am I now?’). Ask
them to think about what they found out about
themselves and what the next step is. How do we
know what is available to us? How can we find out
about these choices?

Focus page

The focus page identifies a range of different
sources of information that can help young
people make decisions about their career or
training choices. It is important to give learners

the opportunity to use all of these and to refer to
their own assessments of their skills and abilities
as outlined in ‘Where am I now?’

■ Interactive questionnaire. If learners have
completed a questionnaire (such as Kudos),
discuss reactions to the results. Mention
answering the questions as honestly as
possible. What sort of job areas might have
been suggested to the girl on the focus page?

■ Personal interview. Set up an amusing
situation (with key workers playing the roles)
to demonstrate an interview with a totally
unfocused learner who is unprepared, cannot
answer questions or contribute in any way.
Contrast it with a situation in which a learner
has thought about what to ask and takes an
active part in the interview.

■ Discuss ways of getting the most out of an
interview: preparing questions, taking notes
during the interview, body language, listening
techniques, etc.

■ Role-play different interview scenarios
involving pairs of learners. ESOL learners will
need additional support and preparation for
this. Give examples of questions and model
answers so that they can practise in advance.

■ Internet search. Ensure learners are familiar
with search engines, hyperlinks, drop-down,
menus etc. Demonstrate a search so that
learners are aware of strategies, such as entering
a precise search request, ways to move around
websites, using drop-down menus and selecting
hyperlinks. Show learners how they can save
time by scanning for headings or keywords.

■ Access
www.connexions.gov.uk/jobs4u/questions.cfm
or
www.connexions.gov.uk/jobs4u/catalogue.cfm
with learners’ personal enquiries and interests.

■ Books and magazine articles. Ask learners to
find specific information from books and
magazines available to them (e.g. How much
does a travel consultant earn? What qualifications
does a crane driver need? How many hours a week
does a confectioner work?). Use Connexions
material such as Connexions Working In …
series.
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■ Voluntary work or work experience. Discuss
learners’ experience of voluntary work/work
experience. What are the value of either/both
when it comes to getting a full-time job?

■ What are the good things about work
experience? What are the down sides?

■ Note: this aspect of Entry to Employment is
essential and will probably be highly influential
in helping learners to make choices about their
career pathways.

Task 1 

Use a range of sources to find information about
career choices
Rt/L1.3
Rt/L1.4
Rt/L1.5
SLc/E3.4
Wt/E3.1

■ Potentially, this theme could cover many
sessions of work and should be an on-going
process. The intention is to make learners
aware of what is available and give them
strategies to access these sources.

■ It could be used to highlight different stages in
the process of getting a job or to sum up the
stages once they have been worked on in more
detail elsewhere.

■ List of characteristics and preferences.
Learners use their personal profile to complete
this part of the task.

■ Interactive questionnaire (such as Kudos).
Learners will probably be familiar with such
tests. If one has not been completed yet, then
this might a good opportunity.

■ Personal interview. Making a list of potential
questions before an interview is good practice
and encourages the interviewee to consider
their position and get the most from the
interview.

■ Internet search. Useful websites include:

– www.connexions.gov.uk
– www.fish4.co.uk/ 

– www.totaljobs.com
– www.jobcentreplus.gov.uk
– www.jobsite.co.uk 
– www.opportunities.co.uk
– www.hotrecruit.com
– www.jobhunter.co.uk
– www.monster.co.uk

■ Books and magazine articles (such as
Connexions Working In … series). Remind
learners that they do not need to read every
word. They can scan the contents, index and
text for key words, skim the text to get a gist 
of what it is about before reading the relevant
text in detail to get the maximum information
from it.

■ Voluntary work or work experience. This is
practice in writing a list of pros and cons.
Suggest learners use a technique that suits them
best. Some may prefer to make two parallel lists
– which may be numbered, bullet pointed or
random – and some spidergrams. Having drawn
up the list – which is for their own information
and therefore need not be perfect in terms of
spelling, grammar, handwriting, etc. – the
learner uses it to see if pros outweigh cons or
vice versa. Cards or sticky notes could also be
used to complete this task.

■ Get learners started by suggesting possibilities
such as early starts, interesting people, etc.

If the learner has difficulty
■ This theme includes reading, writing and IT

skills and may present a variety of difficulties.
Observe each learner to identify the areas of
difficulty. The Skills for Life Literacy material
offers further practice in several areas (e.g.
Preparing questions – E3 Units 1, 4 and 5).

■ The quantity of information on the page can
be confusing. Guide learners to use of format
(headings, styles of text, etc.) to locate
particular information (Skills for Life E3 Units 1
and 4). 

■ Practise the technique of scanning to locate
information (Skills for Life E3 Unit 4).

■ Practise the technique of skimming to get the
gist (Skills for Life E3 Unit 1).

■ Books and magazine articles. Using contents
and index – check knowledge of alphabetical
order (Skills for Life E3 Units 1 and 4),
skimming and scanning (E3 Unit 1) and
reading in detail (E3 Units 4 and 6).

1:6–1:7 Making choices

Curric. refs Key Skills

Rt/L1.3 C1.2
Rt/L1.4
Rt/L1.5
SLc/E3.4
Wt/E3.1
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■ Voluntary work and work experience.
Planning writing is covered in Skills for Life E3
units 2, 3 and 5).

■ Dyslexic learners may need additional help to
read and understand some information. They
may also require help to structure their
research. A list of questions or facts to find out
will be useful where the search is open ended.
(This may also be true for non-dyslexic
learners.)

Extension
■ Offer an extension activity that gives extra

practice in the areas where the learner is
weakest. Relate the activity to something that is
relevant to the life of the learner:

– Role-play an interview (e.g. with a bank
manager to get a loan).

– Conduct an Internet search for specific
information (e.g. Internet banking – types of
loan).

– Find specific information from a book or
magazine (e.g. repayments of a loan).

– Make a list of pros and cons (e.g. for and
against taking out a loan to buy an
expensive item).

Theme assessment
Information gleaned from this module will
inform target setting. An interview with an
advisor or key worker would be a useful way to
pull information together and to see what
informed choices learners have made.

1:6–1:7 Making choices
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magazine
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search
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Making choices
You can only make choices if you know what is available.

Personal
interview

Do you fancy working
with animals?

Interactive
questionnaire

I’m a practical person who likes to be out and about
doing things and I don’t mind getting wet and cold –
although being warm is good too! I like meeting new

people. I think I am caring and I like helping and
looking after people and animals. I definitely don’t
want to do the same boring stuff every day! What
could I do? By the way I’m having driving lessons.



1 Use your personal profile to make a list of all your characteristics
and preferences that affect your choice of job.

I am …
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Making choices

Find information from a range of sources.

Module 1 Making choices

Answer these questions on a separate piece of paper.

Task

Interactive questionnaire

2 Think about the
questionnaire you
completed (or complete
one if you haven’t
already).

a Do you agree with the
results?

b Make a list of the areas
of work you want to
consider.

Personal interview

3 Make a list of the
questions you would
want to ask at a personal
interview to help you find
out what your options are
in your chosen area of
work.

Internet search

4 a What key words would
you put into a search
engine to find
information about your
chosen area of work?

b What websites would
you recommend to a
friend?

Books and magazine
articles

5 Think about your chosen
area of work. Use
magazines or books to find
out about:

a the rates of pay
b who you could work for
c what qualifications you

could work towards.

Voluntary work or work
experience

6 Think about some work
experience or voluntary
work you have done. 

a Make a list of the things
you liked about it.

b Make another list of the
things you didn’t like
about it.

Tips 

● Keep your characteristics
and preferences in mind.

● Be open-minded about
different job possibilities.

● Make a list of pros and
cons before you decide
whether a job is for you.
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PAGES 1:8–1:9

Getting there
This theme will help learners to make choices
about where they want to go and how they can
get there. This may involve training or work or
may be about more personal goals. These choices
will be informed by the self-assessment and
profiling activities in Theme 1 (‘Where am I
now?’) and looking at the options available in
Theme 3 (‘Making choices’). Both these themes
should be supported by discussions with advisors,
mentors or key workers. Theme 2 (‘Me as a
learner’) of this module will help learners decide
on the routes that are most suited to them and
help them to set targets. 

Learners need to set clear goals (key objectives)
and short-term targets in order to complete their
Entry to Employment Passport and these will be
regularly reviewed. It is important that they have
ownership of these targets and that the targets are
meaningful. 

The activity is part of an on-going process with all
the learners. It will be most suitable if it is
completed early on in the programme but has
relevance at any time during the Entry to
Employment course.

Literacy and language skills are implicit in this
activity but the main purpose is to support
learners in their action planning and target
setting. 

This activity will link well with Workshop 
activity 1 in the Standards Unit materials in that
it will support learners with their research into
vocational areas and the skills required in each
area. It will also support work in all three Entry to
Employment curriculum areas: Personal and
Social skills, Skills for Employment and Skills for
Life. 

Materials 
Entry to Employment Passport

Getting there – setting key objectives and targets
from the Source material (0:07)

Learning outcomes
1 To understand and identify key objectives

(focus page, Task 1)

2 To understand and set realistic short-term
targets (focus page, Task 1)

3 To identify risks that will impact on your goals
(focus page, Task 1)

Introduction

Outline for learners the overall purpose of the
session.

■ To understand how to set objectives and
targets. Outline the outcomes within the
session:

– to understand the purpose of setting key
objectives

– to understand the difference between long-
term objectives and short-term targets

– to decide what information you need for
setting key objectives

– to set some objectives and targets.

■ Remind them that at the end of the session
you would like them to evaluate the session to
see if it has achieved its purpose.

■ Discuss with learners what they understand by
setting objectives. Relate this both in relation
to their own lives and to the Entry to
Employment programme. Ask learners to share
with the group their ambitions and goals.
These may be realistic or fantasy.

■ Introduce the idea of long term and short term.
When we talk about goals are they long term or
short term? (For the purpose of this theme and
within Entry to Employment, it is assumed that
goals are long term and that targets are the
short-term steps that will help to achieve the
long-term objective.) Clearly define the
difference and give a straightforward example.
Refer to the Entry to Employment Passport to
show learners where they need to set both
long-term key objectives and short-term targets.
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Focus page

■ Enlarge the step-by-step ‘Getting there’ chart
from the Source material to poster size. Go
through the steps and considerations on the
focus page. Encourage discussion and anecdotal
contributions from the group. Make sure
learners are aware of all the issues and
information that should be informing their
choices. Check that learners understand ‘risk
assessment’. Explain the use of the term here
and give some examples of risks that will
impact on achieving objectives. Learners could
also grade these risks according to how great
they are. 

■ Describe a case study that includes some of the
issues and influences that should be considered
(relate back to Theme 1 ‘Where am I now?’).

■ At the end of the whole session ask learners to
look back at the main aims of the session and
to decide whether these have been achieved. If
not, which aspects require more work? Learners
can also use the ‘Getting there’ chart to track
their progress and measure distance travelled.

Task 1 

Set personal objectives and targets 
Ww/E3.2
Wt/E3.1

■ Remind learners of all the things that they
should consider when making choices about
objectives. Refer back to Theme 1 (‘Where am I
now?’) in which they assessed where they are
now. Refer also to any assessments that they
have completed since starting the Entry to
Employment course, if these are relevant. 

■ Make sure learners focus on one main goal.
Don’t allow them to get overambitious or
overwhelmed by information. 

■ Give learners a range of strategies for getting
their ideas down. Encourage the use of
coloured pens, large sheets of paper and sticky
notes or cards for recording ideas. Also
encourage both shared discussion and time for
individual reflection. Ultimately each learner
must set their own targets. 

Curric. refs Key Skills

Ww/E3.2 N/A
Wt/E3.1 

■ Make sure learners see this as an ongoing
process.

If the learner has difficulty
■ For some learners this may be a daunting and

overwhelming task, with many factors affecting
their choices and their target setting. Use
multisensory methods of getting information
down and sorting it. Sticky notes will suit
learners who have a practical and active
approach to learning. Ask learners to put all
their ideas onto notes before sorting. Add other
ideas as they crop up through discussion or
working. 

■ Mind maps or spidergrams will work well for
many learners, particularly visual learners. This
allows them to see the big picture as well as the
smaller steps. 

■ Lists will work well for learners who prefer a
sequential approach. 

■ Learners having difficulty recording
information need to be supported so that the
writing or spelling does not interfere with the
thinking process. 

Extension
Ask the learner to complete the review sheet
ready for discussion with their key worker. 

Theme assessment
Ask learners to evaluate the session and their own
performance. Remind learners of the outcomes for
the session and give them headings so that they
can identify what they have learned, what they
still would like to learn and how well they have
done in the activities.

1:8–1:9 Getting there
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Getting there
You know where you are.
You know what sort of learner you are.
You have started to make choices about
where you want to go. 
What next?

You need to work out how to get
there – and that means setting
objectives and targets.

Tips 

Think about:

● where you don’t want to be

● what kind of person you are

● what your strengths and abilities are.

Is this realistic? 

Picture yourself achieving this goal – how
good does it make you feel?
If you have trouble thinking about all this just bash
down some ideas on a piece of paper and go through
each one asking yourself these questions.

Tips 

These things are real and important. Don’t ignore them.

Make a list of all the risks.

Decide which ones are the most important.

Decide which ones you can do something about.

Plan to get rid of these risks if at all possible. Write how
you will do this into your action plan.

Tips 

Targets have to be SMART.

Small, specific steps are best – you can tick things off as 
you do them. 

Measurable – how you will know if you’ve made it?

Achievable – don’t be too ambitious!

Realistic – take the risks into account. Can you really do this?

Timed – put a time limit on each target and make sure you
(and others involved) stick to it. 

Don’t set targets that don’t go anywhere. 
Make sure each step takes you a bit closer to your goal.

Objectives

This is the ‘big picture’ stuff. Look into
the future and decide where you want to
be in 2 years’ time. 

These may also be called aims, ambitions,
purpose or objective.

Targets

These are the steps that
will lead you to your
objective. You may
break these down into
bigger steps (monthly)
and smaller steps
(weekly or even daily!)

Risk assessment

Think about things that might
stop you achieving your
objectives and targets: 

Influences – people, lifestyle …

Opportunities – courses, jobs …

Restrictions – money, transport,
people, confidence, motivation,
personal history ...

I want to do something with cars. I
could work for ‘Fit-up’ straight away

but is it going anywhere?  What about
a motor vehicle course? I might earn

more money in the long run.

I know I can do this,
but I need to sort out

some transport.
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Getting there

Task 1

Go through each of these steps to set some long-term
objectives and short-term targets for yourself.

Use the information to help you complete the review sheet in your Entry to Employment
passport. 

It can also be used to complete some sections of the Initial Assessment Form.

Set your own objectives and targets.

Module 1 Making choices

Task

Step 1: Long-term objectives

Make a list of any objectives and ambitions that
you have. Think about each one. Highlight the
one that suits you and your situation best.

Step 2: Set targets 

Jot down any steps that you need to take to get to this
objective. These can be in any order.
Decide which target comes first and highlight it.

Step 3: Mini-targets

Most targets need to be broken down into smaller steps. 
Take one target at a time and start thinking about the smaller steps
you will need to take.

Step 4: Set some time scales

Next to each objective and target write when you are going to get it done. 

Ask yourself how you will know if you have achieved the target.

Step 5: Risk assessment

Check through all your steps and targets. 
Where is there a risk that you won’t get it done? 
Why is it a risk?
What can you do to eliminate this risk?
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Audio
PAGE 1:1 

Where am I now?

Source material page 0:01 – 
What am I like?
I’m always on the move. Got things to do – places
to go. If I stand still for more than five minutes I’m
bored. I do stuff on impulse – sometimes it works,
sometimes it gets me into trouble. I’ve got a bit of a
mouth as well but I don’t get physical. I’ve got
asthma so I don’t do sports – I live for my
Playstation. People that impress me? Those rich
blokes who were rubbish at school but made it
anyway. 

Some people think I’m a push-over cos I’m quiet but
I know what I want and I’m really determined. I
listen to other people but I make up my own mind
and stick to it. I get upset if people rush me or hassle
me. One step at a time, that’s me. If I have a
problem I look at it from all angles and ask people
what they think before I make up my mind about it.
I’m really good at maths – science and all that. I’ll
probably be an engineer, an inventor – who knows?

I’m cool – easy going. Nothing bothers me except
people being cruel to each other and mistreating
animals. I get on with just about everybody. That’s
what I want to do really – help other people. I’m a
bit scatty though, always late, never organised –
dead untidy. It’s a bit of a nightmare really but I
don’t care. Oh and I hate being alone … Me – I’m a
people person!

Sport’s my thing – watching it, doing it, talking
about it, love it! Always been good at physical things
– always doing stuff. I really want to make it in sport.
Mohammed Ali is my absolute hero of all time.
School – it was OK – bit of a laugh really. I’m a
practical person. Sitting around in an office would
kill me. I reckon I’m pretty positive and like to be in
control. I work things out properly and get the job
done. Quite honestly I haven’t got much time for
moaners – that won’t get the job done will it?

1


